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The article focuses on the problem of develop-
ing textual competence in university students —
prospective English teachers. Work with text at
tertiary level is considered to be one of the most
important activities in pre-service foreign lan-
guage teacher education. The aim of this
research is to clarify and substantiate the use
of expansion metaprocedure in students’ tex-
tual competence development in the process of
teaching English majors. Expansion metaproce-
dure deals with the content information of the text
and its extending by detailed elaboration, explici-
tation, specification, adding descriptive elements,
specific examples, ways of logical thought devel-
opment, etc. and can be viewed as the exact
opposite of text-compression. The article outlines
the possibilities of using expansion metaproce-
dure for developing students’ cognitive, commu-
nicative and language skills in producing cohe-
sive, coherent and linguo-culturally adequate
texts. In the research the following methods are
used: empirical (expert assessment, studying the
results of the students’ learning activity, interview-
ing, questionnaires), mathematical processing of
obtained data. The authors describe the organi-
zation of students’ educational activity within the
course “Oral and Written Speech Practice”. The
focus is on the expansion activities that contrib-
uted to students’ skills of text production, peer
assessment, development of figurative thinking.
The experiment results testify the efficacy of the
expansion metaprocedure for developing Eng-
lish majors’ textual competence. It facilitated both
text-reception and text-production, helped stu-
dents to see texts as cognitive structures that can
be discussed in quite precise and explicit ways
and can, therefore, be analyzed, compared, dis-
cussed and criticized.
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Poboma 3 meKkcmoM y Has4aHHi [HO3eMHOI

MOBU SIK crieyjiasibHoCmi € OOHUM i3 HallBax-
JUBILIUX HanpsiMis ¢haxosoi’ Nid2omosku cmy-
deHmis. Hawa ysaza 30cepedkeHa Ha npo-

6r1emi ghopmyBaHHsI MEKCMOBOI KOMemeHyji

cmyoeHmis — malilbymHix s4umeris-ghisionozis.
Memoto npedcmas/ieHol HayKoBoI PO3BIOKU €
onuc moxsugocmell Memanpoyedypu po3wu-
PEHHS1 Y ¢hopMyBaHHI MeKCmMOoBOoi KoMmemeHuil
cmydeHmi8 — MalbymHix 84UMENIB aHe/liticbKOI
mosu. Memaripoyedypa po3WUPEHHST OpiEHMO-
BaHa Ha pobomy 3i 3MICMOBHOI0 iHghopMauieto,
sKa MICmUMLCS y NepsicHO MoOaHOMy meKcmi,
ma i po3wupeHHsl 3a paxyHok demaiisayj,
YMOYHEHHS], BK/IOYEHHST  e/leMeHmig  onucy,
KOHKDPEeMHUX MpuK/1adis, pPO3KpUMmMS NpUYUHHO-
HacnioKosuX 38’s3KiB, CrIOCOBIB /I02iHHO20 PO3-
BUMKY OyMKU, WO MOXe posaasidamucsi siK
rpomusnexHa npoyedypi KoMnpecii mexcmosoi
iHghopmayjii. BucsimaeHo docsio 3acmocyBaHHs!
Memaripoyedypu  po3WUpeHHs1 0719 Po3BU-
MKy  KO2HIMUBHO-KOMYHIKamusHOI  cucmemu
cmyoeHmis, ¢hopMyBaHHsI BMiHb TMPodyKysamu
B/1aCHI meKcmu PisHUX CMU/IiB | XaHpig 3 ypa-
XYBaHHSIM BIOMOBIOHUX JIH2BOKY/IbMYPHUX ¢hak-
mopig ma oyiHrosamu ix 8iorMosioHo 00 3adaHux
Kpumepiis. Y 00C/IIOMXeHHI BUKOPUCMOBYHOMLCS
maki Memodu: eMripuyHUl (eKcriepmHa OyiHKa,
BUBYEHHST pe3y/ibmamis Has4asIbHoI Aisi/ibHoCMI
cmyoeHmis,  OruUMyBaHHsl, — aHKemyBaHHsl),
MamemamuyHa 06pobka ompuMaHux OaHUX.
OrucaHo opeaHisayito Has4asibHoOI Oisi/IbHOCMI
cmyoeHmis 'y Kypci «[lpakmuka YycHo20 ma
MUCEeMHO20 MOB/eHHs». Ocob/iusa yBaza npu-
0insembCsl  3aB0aHHsIM, WO  MPOMOHYMbCS
cmydeHmam.  Pe3ynbmamu  exkcriepumeHmy
cgid4amb Mpo egheKmuBHICMb  Memanpoye-
Oypu PO3WUPEHHST Y (hOpMyBaHHI MEeKCmMOBOi
KomremeHyii cmyoeHmig — malibymHix s4ume-
78 aHesiticbkoi mosu. Memarnpouyedypa pos-
WUPEHHS1  CrpUsiE  3aCBOEHHIO  CmydeHmamu
KO2HIMUBHUX MpUHYunis nobyoosu mekcmy ma
KO2HIMUBHUX 0bMexeHb Wodo opaaHizauil mek-
CMOBOI iHghopmayji, PO3BUMKY yMiHb aHaslisy 3
MEmOI0 MPOHUKHEHHS1 Y 2AUBUHHUU 3Micm BUXIO-
HO20 aH2/IoMOBHO20 meKcmy, cuHme3sy iHghop-
mayji, 102i4H020 BUK/Iady Mamepiasy, Bi/lbHO20
MPOOYKYBaHHS B&CHUX MEKCMIg 8 yCHOMY ma
UCEMHOMY MOB/TEHHI.

KniouoBi cnoBa: malibymHi sdumeni aHesil-
CbKOI MOBU, Memaripoyedypa PO3UWUPEHHS],
mekcmosa KOMIemeHUyjisi, CmBeopeHHs1 mekcmy,
mexcm.

Introduction. In Ukrainian system of education
now the focus is on educating a competent specialist
that presupposes his acquiring certain competences.
In pre-service foreign language teacher education
students’ textual competence is of great importance,
the text being “the main unit of communication, the
product of speech-creation process, the way of con-
veying information, the form of culture and the reflec-
tion of person’s mental state” [9, p. 66], a multifunc-
tional didactic phenomenon.

Literature review. Scientific literature review
shows that the notion “textual competence”, its struc-
tural components are analized in the works of Bach-
man (1990), Brown (1994), Dimarsky (2001), Salosina

(2007), Gribova (2009) and other scientists. Attention
is paid to the place of textual competence in the com-
petence model of philological education (Bolotnova
(2001, 2002), Dimarsky (2001), Mamadaliev (2002),
Littlemore & Low (2006), Soltanbekova (2008), Skov-
orodnikov & Kopnina (2009), Sologub (2011), etc.).
The problem of textual competence development on
the material of native and foreign languages at sec-
ondary school was the subject of research of Saifut-
dinova (2000), Koshechkina (2008), Ovchinnikova
(2011), Sviridova (2012), and others. However,
despite the considerable number of works devoted to
the study of textual competence and the problem of
its development at various levels, a number of ques-

47




IHHOBAL|IIHA MEAATOTIKA

tions of both theoretical and practical character are
still arise. In particular, it concerns the problem of
developing students’ textual competence in pre-ser-
vice English teacher professional education.

Numerous research works emphasize text didac-
tic potential. As Averintsev [1] points out, language
education as a system of professional education in
languages and literatures (linguists, literary critics,
teachers, translators) is aimed at providing students
with systematic special knowledge, practical skills
and abilities to work with text. We share this point of
view since teaching FL with text is a productive basis
for development an integrative type of professional in
the field of philology and pedagogy. Despite signifi-
cant developments in ELT practices, our experience
shows that in the educational process the passive
character of work with text tends to be ineffective;
students have difficulty in creating their own logical,
coherent and cohesive texts of various styles,
genres, types and forms with regard to their compos-
itional and linguistic regularities, as well as relevant
differences compared to those in their mother tongue.
A challenging task for them is to analyze and disclose
text information program, to transfer text information
to a different cognitive context or to another form of its
presentation. In this respect, of interest is the use of
metaprocedures of processing text information which
were the subject matter of our research (see “Text in
teaching English as a major in Higher School: com-
municative-cognitive approach” [6], “Metaprocedures
of processing text information in teaching English as
a major in Higher School: communicative-cognitive
approach” [5] and “Media Transfer Metaprocedure in
Teaching English with Text” [10]). In this article the
focus is on the detailed description of the expan-
sion metaprocedure as a tool of developing English
majors’ textual competence.

The aim of this article is to clarify and substan-
tiate the use of expansion metaprocedure in students’
textual competence development in the process of
pre-service English teacher education.

Theoretical grounds. Following the scien-
tific research by Bolotnova [2, p. 698], Selivanova
[8, p. 599-600], we understand textual competence
firstly, as an integrated knowledge of the text as an
conceptually and structurally integrated semiotic form
of the speaker’s linguistic and psychosocial activity,
dialogically embedded in the semiotic universe of
culture, that is considered to be a pragmatic medi-
ator of communication; secondly, as a set of person’s
skills and abilities to realize textual activities (to cre-
ate oral and written textsand to understand them on
the basis of interpretation) based on this knowledge.
In this context text can be characterized as a certain
cognitive basis, an educational model of coordination
of the author’s and the recipient’s activity, a form of
communication. The text information is understood
as the linguistic and extralinguistic information which

Bunyck 18. T. 3. 2019

the recipient interprets within the author’ model of
communicative activity. In other words, text contains
certain program for its comprehension and recrea-
tion, promotes recipient's communicative-cogni-
tive activity. Thus, textual activity gives students an
opportunity to develop their cognitive skills as well as
communicative.

Researches [3; 7] identify the following types of
textual activity: text- comprehension, text-reproduc-
tion, text-creation, text-interpretation. These types
of textual activity determine the choice of text work
modes. In developing textual competence in the pro-
cess of pre-service English teacher professional edu-
cation the accent should be on: learning via cognition
with a wide use of professional cognitive and com-
municative skills on the level of analysis, synthesis,
comparison, generalization, expansion, compres-
sion, etc.; integrated development of students’ skills
of text reception and text production.

Textual competence is deeply related to the
notions of text style, text genre, text type, which
are the terms used to label variety in language use.
As to their functional-stylistic features texts are classi-
fied into belles-lettres, publicistic, scientific or official,
each having their own genre differentiation. Accord-
ing to communicative intention the following types are
distinguished: descriptive, narrative, argumentative,
expository, instructive [4].

In our previous research we singled out seven
metaprocedures of work with text, expansion metap-
rocedure among them.

Expansion metaprocedure deals with the content
information of the text and its adding/extending by
detailed elaboration, explicitation, specification, add-
ing descriptive elements, specific examples, ways of
logical thought development, etc. and can be viewed
as the exact opposite of text-compression. It is aimed
at developing students’ figurative thinking (ability to
use language in its ideational function, to express
meaning in terms of our experience of the real world),
organizational textual competence (ability to control
the format structure of the language for producing
grammatically correct sentence, comprehending their
propositional content and ordering them to form texts)
cognitive and communicative skills as follows: ana-
Iytical skills of disclosing text information program
and penetrating into the deep content of the original
English text; skills of information synthesis and logical
presentation of the material, skills of creating texts of
concrete style/genre/format with regard to their sys-
tem-structural organization and adequate language
means. Thus, the focus is on text-comprehension
andtext-creation.

What follows are some examples of expansion
activities: inserting additional fragments of descrip-
tion/argumentation/narrative into the text; inserting
interlocutor’s utterances into a dialogical text; add-
ing a new character/s in the text; adding beginning/
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end to the narrative/descriptive/argumentative text;
adding comment within a text; creating text on the
basis of information minimum (for instance: title, first
paragraph, first/last sentence, keywords, dialogue,
proverbs, aphorisms); creating text on the basis of the
plan; expanding the abstractinto summary/conference
theses; expanding notes into mini-lecture; expanding
the content of the text and introducing linguistic units
to provide additional impact on the audience, etc.

In the textbooks among above mentioned expan-
sion activities much attention is given only to adding
the end to the narrative text and expanding a sen-
tence or a well-known proverb into a paragraph. Both
tasks are usually presented in textbooks for devel-
oping writing skills and/or in the courses of creative
writing. Thus, the didactic potential of the expansion
metaprocedure of processing text information is not
fully realized.

Methodological framework.

Participants and methods. In connection with the
problem stated above the research work was organ-
ized at the Faculty of Foreign Languages of South-
Ukrainian National Pedagogical University named
after K.D. Ushynsky. It was aimed at developing Eng-
lish majors’ textual competence. Expansion metapro-
cedure activities were implemented in the course of
Oral and Written Speech Practice for students of Bach-
elor’s programme as case study within the complex
research of integration metaprocedures of processing
text information into the process of pre-service Eng-
lish teacher professional education. The case study
attempted to answer three main questions: 1) What is
the impact of expansion metaprocedure on students’
professional cognitive, communicative and language
skills formation? 2) Does expansion metaprocedure
help students to be effective in producing cohesive
and coherent texts considering relevant linguo-cul-
tural peculiarities? 3) What is the potential of expan-
sion metaprocedure among other metaprocedures?

Into research were involved 93 students of

st_4thyears of study within 2016— 2019. Expansion
metaprocedure has been consequently implemented
into educational process since the 1lstyear of their
study. The level of the cognitive comlexity of the
suggested tasks was gradually increasing consid-
ering students’ level of proficiency, educational goals
and objectives of the stage. The research data were
collectedviaanalyzing students’answers, the results of
their learning activity, students’ surveys, peer assess-
ment forms that the students had to fill in during oral
presentations and while assessing written works of
theirpeers, and aself-assessmentquestionnaire which
students were to do at the end of each academicyear.

The following methods were used to collect data
for the research: empirical (expert assessment,
studying the results of the students’ learning activity,
interviewing, questionnaire), mathematical process-
ing of obtained data.

Context. At the initial stage (1stand 2ndyears of
study) intermediate level of proficiency is formed. The
aim of this phase is to develop students’ ability to pro-
duce clear, detailed texts on a wide range of topics
related to the interests of the recipient.

Implementing expansion metaprocedure at this
stage, at first, we focused on narrative, descriptive and
argumentative text types, later introducing expository
texts and texts-instructions. Understanding text infor-
mation program helps students to create their own
text-products. Thus, as variant of expansion metap-
rocedure the 1stand 2ndyear students were offered
tasks aimed at building knowledge of the text types
listed above (how information is structured in these
text types, their linguistic peculiarities) and acquiring
skills in text production. Some examples of expansion
activities are as follows:

— Read the text below. A part of the narration is
missed. Insert it into the text. What specific linguistic
means are employed in the narrative text?

— Read the humorous text that follows. It has no
beginning/end. Amplify this narrative text with begin-
ning/ending paragraph. Compare linguistic features
of the given and new information.

— Read the text below. The author started describ-
ing his character but has not finished it. Expand the
given text by character description. What details do
you think necessary to be added — characteristics,
appearance, personality, habits or qualities?

— Read the following conversation. Where do you
think Tom and Liz are communicating? Work in pairs
and expand the dialogue with a short description
of this place.

— Expand the given information into description:
studio — to fill — roses — summer wind — to stir —
to come through — door — scent — lilac — perfume —
pink- flowering thorn. What linguistic features does
a descriptive text employ (dominant tenses usage,
types of verbs (action, mental, etc.), nouns, adjec-
tive, adverbs, etc.)? Did you use them in your text?
Explain the aim of their use.

— Look atthe given sentence. Itis a conclusion ofthe
argumentative text. Expand this sentence into a mini-
ature text tracing the steps by which this thought has
been arrived at. Mind text structure of the argumenta-
tive text. What cohesive linguistic means did you use?

— Read the instruction below. Do you think it com-
plete? If not, expand it with necessary steps.

Working over expansion tasks students realized
that description is an enumeration of the character-
istics, properties of an object; narration is a story-
about events in a time sequence; argumentation is
the study of an object or phenomenon, the disclosure
of their internal characteristics, proof of certain points,
thus it often includes explanation; instruction is a kind
of recommendation foraction.

With the aim of developing students’ textual com-
petence, reading and writing links were integrated in
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the activity instructions. Thus, the activities mentioned
above could be done either orally or/fand in written
form. For example, some expansion tasks suggested
presenting a text at first orally (the text was recorded),
after that in written form and comparing the two vari-
ants. We attempted at drawing students’ attention to
the difference between oral and written texts, to the
length of their text products and linguistic meansused.

At the main stage (3rdyear of study) students
should reach upper-intermediate level, which implies
the ability to express thoughts in the form of clear,
well-structured texts, emphasizing what seems to
them the most important and recipient-oriented. Since
narration, description and argumentation are often
combined in the same text, as a variant of expansion
metaprocedure the 3rdyear students were suggested
tasks aimed at using their knowledge of these text
types to create different macro-texts with certain
style peculiarities. Some examples of the expansion
metaprocedure suggested to the 3rd year students
are asfollows:

— Read the given abstract and expand it into a
summary. Mind lexical and grammatical cohesion
devices.

— Three abstracts are given below. Define the
style of the source texts. Expand them into summar-
ies. Dwell upon the linguistic features according to
the text style and genre.

— You have the first and the last sentences of the
text. Create your own text based on this information
minimum. Comment on the linguistic peculiarities of
the created text.

— Read the text “Tablet versus Laptop”. Expand it
by adding advantages or disadvantages enumerated
in the text. Be ready to present a new text orally.

— Read the texts given below. Add comments
within them. Dwell upon the linguistic features of the
comments added as to the text style and genre.

— Two texts are given below. Read them atten-
tively. One of them needs completing. Expand the
text by choosing the appropriate information from
another text.

— Read a scientific article that follows. Do you
think its information is complete? If not, expand it with
the necessary reasoning, description or narration.

— Three texts are given below. What styles do
they belong to? Read them attentively. One of them
needs completing. Expand the text by choosing the
appropriate information from other texts. Is it neces-
sary to make linguistic changes with the information
added to the target text? Why?

— Proverb is a brief statement that is in general
use and expressescommonly held ideas, beliefs, the
accumulated people’s wisdom and life experience
of the community. Expand the proverb “Even Homer
sometimes nods” by adding illustrations, examples
and details connected with the main theme. Use
some hints for guidance given below.
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Students’ attention was focused on the fact that
the choice of these text types is determined by the
text style and genre. They realized that description
is a characteristic of a fiction text when characteriz-
ing a hero, object or surroundings; narration — when
listing actions, their change in time; argumentation —
in the author’s digressions explaining the character’s
behavior, expressing his moral, psychological, etc.
position. Concerning non-fiction texts, in a scientific
text reasoning is used to present conceptual informa-
tion; description — to characterize the object studied,;
narration — to present a research history, etc. This
allowed teachers to gradually expose students to
more complex ways of expressing a style/genre.

At the advanced stage (4thyear of study) stu-
dents should be able to produce easily coherent and
cohesive texts in a certain style, presenting informa-
tion with an effective logical structure that allows the
recipient to perceive and memorize important points.
Expansion activities suggested to the 4thyear stu-
dents were aimed at improving their knowledge of
particular stylistic and genre text features, of style/
genre/text type usage, of the contexts of its occur-
rence. For example, students were suggested the fol-
lowing activities:

— Read the text given below. Insert a new nega-
tive character in the text and present it from the point
of view of anonymous narrator.

— Read the text given below. Expand it with the
main character’s interior monologue. Mind its linguis-
tic peculiarities.

— Read the protagonist’s description of his impres-
sions while visiting Oxford University. Expand it using
stream-of-consciousness technique. Mind its linguis-
tic peculiarities. Comment on the expanded text and
its expressive value.

— You are given the main points singled out from
each paragraph of the newspaper article you read
last week. Read them aloud combining with the help
of text organizers to create a cohesive text.

— Your fellow student compressed a scientific arti-
cle into abstract. Now read this abstract and expand
it into asummatry.

— Look at the notes of lecture in Stylistics given
below. Expand these notes intomini-lecture.

— Read the text below and expand the content of
the text introducing stylistic expressive means to pro-
vide additional impact on theaudience.

The implementation of the expansion metapro-
cedure suggested both class and self-study activities,
predominant being individual tasks, pair and small-
group work which proved to beeffective.

Results. To evaluate students’ works we used
peer-assessment as a collaborative learning tech-
nigue. It helped to involve students in the assess-
ment process which is especially urgent in future
teachers’ professional education. For oral presenta-
tions the students had to fill in the evaluation form
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Table 1
Level of students’ knowledge and skills: self-assessment results
Students’ knowledge and skills _Students’ self-assessment (hnumber of students)
High level Average level Low level Unable
ability to understand and analyse the text programme 65 28 - -
ability to expand the text according to the task 62 31 - -
ability to expand the text of a certain functional style 75 18 - -
development of figurative thinking 81 12 - -
development of organizational textual competence 69 14 - -

(that included criteria and the number of points and
their comments on the choice of the mark) immedi-
ately and then give it to the facilitator of the project;
all the written tasks the facilitator sent to the stu-
dents without attribution to the author. The students
were to fill in the evaluation form and send it back.
They had to evaluate each task on all the criteria on
scale from one to ten.The final assessment was done
by the teacher.

We suggested that the students’ works should be
assessed according to the following criteria:

— task achievement (all the requirements of
the task are fully accomplished in compliance with
the established word limits);

— grammar (grammar accuracy, variety of gram-
mar structures);

— vocabulary (range of vocabulary used);

— cohesion and coherence (logical sequence of
information and ideas, use of cohesive devices).

The analysis of students’ text-products by expert
assessment showed gradual increase of these par-
ameters — by an average 16-18% every year.

According to the students’ surveys expansion
metaprocedure appeared to be a fruitful experience
which helped them to communicate effectively both
orally and in writing, to develop a sense of self as
a text producer. They define their motivation for the
activities suggested and self-efficacy in text-produc-
tion asenhanced.

At the end of each academic year students were
asked to do a self-assessment questionnaire in which
it was necessary to define the level of students’ know-
ledge and skills of text production developed with the
help of expansion (table 1).

Conclusion. This study attempted to clarify and
substantiate the didactic potential of expansion
metaprocedure in developing students’ textual com-
petence in the process of pre-service English teacher
education. As can be observed from the results of
research work, there is a significant potential of the
expansion metaprocedure for development students’
cognitive, communicative and language skills forma-
tion. It helps students to be effective in producing
cohesive and coherent texts considering relevant lin-
guo-cultural peculiarities. Peer assessment contrib-

uted to the students’ understanding academic stan-
dards and assessment criteria.

As the essential aspect of our work should be
mentioned critical analysis of students’ expansion-re-
sults as well as systematic discussion of language
choices in text construction. It facilitated both text-re-
ception and text-production, helped students to see
texts as cognitive structures that can be discussed in
quite precise and explicit ways and can, therefore, be
analyzed, compared, discussed and criticized.
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