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ABSTRACT

This study was conducted to examine the postgraduate theses made in the field of lifelong learning
with pre-service teachers between 2009 and 2020 in terms of their thesis problem, research topic,
conclusions and recommendations. The 23 postgraduate theses constituting the study sample were
determined by means of criterion sampling method from the Higher Education Council’s thesis
database. These theses were used as data collection tools and the study was designed as a qualitative
study using the document review method. The data was analyzed using content analysis. The study
revealed that a significant part of the theses consisted of subjects aimed at revealing the perceptions of
lifelong learning tendencies-competencies and the relationships between lifelong learning and
different variables. In addition, the postgraduate theses predominantly looked at the level of lifelong
learning tendencies of the pre-service teachers and whether lifelong learning competencies-tendencies
differed by gender, grade levels, departments, educational status of parents, academic achievement
and socio-economic levels. As a result, it was revealed that the pre-service teachers' lifelong learning
tendencies were high in most of the theses and that there was a significant difference in terms of
lifelong learning competence by gender. Some suggestions were made based on these results.
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INTRODUCTION

With the development of science and technology in the 21st century, the competences
related to knowledge and knowing have changed. As a result of this change, the roles of
teachers have also changed in the light of the recent developments.

Teachers are expected to develop the students” emotional and social behavior in direct
and indirect ways and to raise them as lifelong learners. It is also important that teachers
themselves are willing to update themselves, engage in personal relationships and gain
professional skills (Akta, 2019) in addition to having competences of planning, applying, and
evaluating the teaching (MOE, 2006; Aykag, 2014).

A strong lifelong learning culture is a sine qua non for the personal, social and
economical development of individuals living in developing countries (Caliskan Toyoglu,
2016) as it enables individuals to effectively solve the problems they encounter in different
periods of their lives. A lifelong learning culture is a set of behaviors that emerge with
beliefs, values and attitudes conducive to learning shared by a group of individuals
throughout their lives (OECD, 2010). In this sense, it is imperative that teachers have a
lifelong learning culture and competence. The ability of teachers to develop these
competencies depends on being able to update their professional and general cultural
knowledge according to the changing times. Only in this way can teachers contribute to the
development of lifelong learning cultures and competencies for both themselves and their
students. Most of the professional, personal, and social skills are gained during the pre-
service teacher education period.

Teachers establish their own perspectives on education and teaching and make use of
their knowledge from the education they received in their undergraduate years. Thanks to
this education, they can play a pioneering role in shaping the society. Therefore, it is
important to find out the pre-service teachers' views towards lifelong learning. Thematic
studies on the concept of lifelong learning have been undertaken since 2009 (Yenen et al.,
2016; Yiiksel et al., 2016; Kilig, & Yilmaz, 2019; Kiling & Uzun, 2020). Many of these studies
consisted of research studies in different fields and samples. However, the literature review
for this study has revealed that despite the existence of studies on thematic examination of
postgraduate theses on lifelong learning, the theses with pre-service teachers have not yet
been examined. It seems important to analyze the theses made on pre-service teachers
specifically in order to be able to take a holistic look at the perceptions and competencies of
future teachers who will play an important role in shaping the society. This study bears
importance because it provides a scientific analysis of postgraduate theses made in the field
of lifelong learning with pre-service teachers between 2009 and 2020 in terms of their thesis
problem, research topic, conclusions and recommendations. It also serves as a database on
the issue for future researchers.

Purpose and Problem of the Study

This study, which aimed to investigate the postgraduate theses made in Turkey
between 2009 and 2020 in the field of lifelong learning with pre-service teachers in terms of
their thesis problem, research topic, results and recommendations parts, examines the
following research questions:
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1. What is the distribution of the theses according to levels, categories, years, research
methods, data collection tools, and data analysis techniques?

2. What is the distribution of the theses according to their research topic, problem
question, results and recommendations?

Limitation of the Study

This study is limited to the postgraduate theses screened in the HEC National Thesis
Centre database and conducted only between 2009 and 2020 with pre-service teachers in the
field of lifelong learning.

METHOD
Research Model

This research is a qualitative study using the document review method. Document
review is the analysis of written materials that contain information about the case or facts
intended for investigation. Document review makes it possible to analyze written documents
produced on a subject and within a certain period of time (Yildirim, & Simsek, 2018).

Sampling

The universe of this research constituted 23 postgraduate theses that were published in
the HEC postgraduate thesis screening database between the years 2009 and 2020 in Turkey.
Criterion sampling method was used to reach the publications related to lifelong learning
with pre-service teachers. The criteria for selection were the existence of the keyword lifelong
learning and the accessibility of the thesis on the database. The screening with such criteria
resulted in 23 postgraduate theses.

Data Collection

The postgraduate theses made with pre-service teachers on lifelong learning between
January 2009 and May 2020 in Turkey were collected as the data for this study.

Data Analysis

Content analysis was used to analyze the data. In content analysis, the data is
organized and interpreted according to their similarities and differences within the
framework of certain concepts and themes (Yildirim, & $imsek, 2018). In the data analysis,
the theses were categorized and examined by the two researchers separately (Merriam,
1988). The examination was done categorically in the following terms: the type and category
of the thesis, information about the university and the publication year, the methods, data
collection tools, data analysis types used in the thesis, the research topic the problems
handled in the thesis, and the results and recommendations of the theses. Next, the
consistency of the independent analyses conducted by the two researchers was calculated by
using the formula "Reliability = (Number of matching categories) / (Total number of
matching and incompatible categories)" (Miles, & Huberman, 1994). As a result of this
calculation, it was observed that the analyses made by the two researchers match by 80%.
Since the consistency between two different encoders was over 0.70, the coding was accepted
as reliable (Miles, & Huberman, 1994). Finally, in order to reach a consensus, these categories
were re-examined by the researchers to clarify the categories that were similar, and to
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discuss the categories that were not similar. In addition, the latest version of the codes and
themes were presented to the opinion of two field experts and necessary corrections were
made in line with their suggestions.

The final version of the codes created as a result of the analysis is presented in tables
with frequency and percentage values in the findings section. While analyzing the research
topics, problems, results and recommendations in the theses, only the parts related to pre-
service teachers and lifelong learning were examined and parts that are not directly related
to lifelong learning were excluded from the analysis. Since the data from some theses fall
under more than one code at the same time, the total frequency and percentage values given
in some tables may exceed 100%.

FINDINGS

In this section, the data obtained through the thematic examination of the content of
postgraduate theses conducted with prospective teachers are presented with tables with
frequency and percentage values. The distribution of theses according to their levels is given
in Table 1.

Table 1. Distribution of thesis levels

Thesis Level f %
Graduate 21 91,30
PhD 2 8,70

When Table 1 is analyzed, it can be seen that 21 (91.30%) of the theses carried out with
pre-service teachers are at master's level and 2 (8.70%) are at the doctorate level. The
distribution of theses by categories is given in Table 2.

Table 2. Distribution of thesis categories

Thesis Category f Y%
Research- Examination 23 100
Theoretical-Review 0 0

As seen in Table 2, 23 (100%) of postgraduate theses made with pre-service teachers on
lifelong learning are in the research-examination category. The distribution of theses
according to the years in which they were made is given in Table 3.

Table 3. Distribution of theses by years

Year of Publication f %

2019 14 60,85
2018 2 8,70
2017 1 4,35
2016 4 17,40
2015 1 4,35
2014 1 4,35

45.



Egitim Bilimleri Arastirmalari Dergisi — Journal of Educational Sciences Research

In Table 3, when the distribution of theses related to lifelong learning with pre-service
teachers is examined by years, 14 theses (60.85%) were made in 2019, 4 (17.40%) theses in
2016, 2 (8.70%) in 2018. One thesis was made in 2014 and 2015 each (8.80%). In 2009, 2010,
2011, 2012, 2013, 2020, there were not any theses made with the teacher candidates on the
subject of lifelong learning. The distribution according to the research method used in theses
is given in Table 4.

Table 4. Distribution of theses by research method

Research Method f %
Quantitative Relational 13 56,55
Descriptive 7 30,40
. Exploratory sequential 2 8,70
Mixed Unspecified 1 4,35

When the distribution of theses according to the research methods used is analyzed in
Table 4, 13 (56.55%) of the theses used the relational and 7 (30.40%) descriptive method
within the scope of the quantitative approach. In addition, in two theses (8.80%), the
explanatory sequential type of mixed method was used. In 1 thesis (4.35%), the mixed
method type was not specified. The distribution of theses by data collection tools is given in
Table 5

Table 5. Distribution of theses by data collection tools

Data Collection Tools f %
Scale- Questionnaire 23 100
Interview 3 13,04

When the distribution of the theses on lifelong learning with prospective teachers
according to data collection tools is examined, it is seen that a scale or questionnaire was
used in all 23 (100%) of the theses. In addition, since 3 theses are made with mixed methods,
interview technique was used as a data collection tool in these theses. The distribution of
theses according to data analysis is given in Table 6.

Table 6. Distribution of data analysis used in theses

Data Analysis Techniques f %
ANOVA (Variance analysis) 17 73,91
Frequency/percentage 14 60,85
t-test 14 60,85
Kolmogorov-Smirnov 12 52,20
Correlation Analysis 8 34,80
Shapiro-Wilk 4 17,40
Mean/Standard Variation 4 17,40
Quantitative Pearson Moments Product Correlation 4 17,40
Scheffe 4 17,40
Chi-square 2 8,70
Levene 1 4,35
Graphic 1 4,35
Mann Whitney U Test 11 47,80
Non-Parametric Tests Kruskal Wallis H Test 11 47,80
Tukey Test 3 13,04
Qualitative Descriptive Analysis 3 13,04
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As seen in Table 6, when the distribution of data analysis used in theses on lifelong
learning with prospective teachers is examined, ANOVA (variance analysis) in 17 (73.91%),
frequency / percentage and t-test in 14 (60.85%), Kolmogorov-Smirnov in 12 (52.20%),
correlation analysis in 8 (34.80%), Shapiro-Wilk, mean / standard deviation, Pearson moment
product correlation and Scheffe in 4 (17.40%), 2 (17.40%), chi-square and Levene, chart were
used in one thesis each (4.35%). It is seen that in 11 of the non-parametric tests (47.80%) Mann
Whitney u and Kruskal Wallis test were used, and in 3 of them (13.04%) Tukey test was used.
In addition, descriptive analysis was used in the three mixed methods theses. The distribution
of theses according to research topics is given in Table 7.

Table 7. Distribution of theses by research topic of study

Research topic Theses f %

Akta (2019), Altay Yorulmaz (2019), Altintas (2019),

Atagiin (2019), Aydin (2018), Bahadir (2019), Boyaci

(2019), Boztepe (2017), Bulag (2019), Cetin (2019),

Diindar (2016), Giir Erdogan (2014), Kahraman 20 86,80
(2019), Keles (2019), Ozoglu (2019), Satiroglu (2019),

Selcuk (2016), Sahin (2019), Tatlisu (2016), Yasa

Lifelong learning tendency -
perception of competencies

(2018)

At

titude towards postgraduate Altintas (2019), Kabatas (2019) 2 8,70
education
Digital literacy Boyaai (2019), Ozoglu (2019) 2 8,70

t 1f-effi lief and

Co.mpu er self-efficacy belief an Atagiin (2019) 1 435
attitude
Social emotional learning Akcaalan (2016) 1 4,35
Desire for career development Aydin (2018) 1 4,35
Communication satisfaction level = Boztepe (2017) 1 4,35
Le;'irnmg approach and self- Cetin (2019) 435
efficacy 1
Mental arithmetic Demir (2017) 1 4,35
Factors affecting lifelong learning  Giir Erdogan (2014) 1 4,35
Tochnol - -

echnology adfilctlon and its Giiclit (2015) 1 435
reflections on life
Attitudes towards English Kahraman (2019) 1 4,35
Personality types Keles (2019) 1 4,35
Knowledge and literacy Yasa (2018) 1 4,35
Self-efficacy beliefs Sel¢uk (2016) 1 4,35
Interest in sports Tatlisu (2016) 1 4,35

Considering the distribution of theses according to their subjects, 20 (86.80%) of them
investigated pre-service teachers' perception of lifelong learning tendency-competencies and
2 (8.70%) of them investigated the lifelong learning tendencies and attitudes towards
postgraduate education and lifelong learning and digital literacy issues. In addition, 14
theses with prospective teachers examined the relationships between lifelong learning trends
and some variables. The distribution of theses according to research problems are given in
Tables 8, 9 and 10.
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Table 8. The distribution of thesis problem according to lifelong learning tendency, perception and
opinions

Theses f %
Akta (2019), Altay Yorulmaz (2019), Altintas (2019), Atagiin
(2019), Aydin (2018), Bahadir (2019), Boyaci (2019), Bulag
(2019),Cetin (2019), Diindar (2016), Giir Erdogan (2014),

Problems

Lifelong learning

tendency Kabatas (2019), Kahraman (2019), Keles (2019), Ozoglu 19 82,61
(2019), Satiroglu (2019), Sahin (2019), Tatlisu (2016), Yasa
(2018),
Prediction of lifelong ;| 7019), Giir Erdogan (2014) 2 8,70
learning competencies
Opinions about lifelong |-+ 7019) Giir Erdogan (2014), Selcuk (2016) 3 13,04

learning competencies

When the distribution of the problems of theses on lifelong learning with teacher
candidates according to their lifelong learning tendency, perception and opinions are
analyzed (see Table) , it is seen that 19 (82.61%) of the theses are looking for answers to the
problem of teacher candidates' lifelong learning tendencies.

Table 9. Distribution of the problem of theses according to the relationship between lifelong learning

tendency and prospective teachers’ profiles

Problems Theses f %
Akcalan (2016), Akta (2019), Altay Yorulmaz (2019) Altintas
(2019), Atagiin (2019), Aydin (2018), Bahadir (2019), Boyaci
(2019), Boztepe (2017), Bulag (2019), Cetin (2019), Diindar
Gender (2016), Giiclii (2015), Kabatas (2019), Kahraman (2019), Keles 22 95,70
(2019), Ozoglu (2019), Satiroglu (2019), Selguk (2016), Sahin
(2019), Tatlisu (2016), Yasa (2018),
Akcalan (2016), Altintas (2019, Atagiin (2019), Aydin (2018),
Bahadir (2019), Boyaci1 (2019), Boztepe (2017), Cetin (2019),
Class level Diindar (2016), Keles (2019), Satiroglu (2019), Selcuk (2016), 16 69,57
Sahin (2019), Tatlisu (2016), Yasa (2018), Altay Yorulmaz
(2019)
Akta (2019), Boyaci (2019), Bulag (2019), Cetin (2019), Giiclii
Department (2015), Kahraman (2019), Ozoglu (2019), Selguk (2016), Sahin 10 43,40
(2019), Tatlisu (2016), Yasa (2018)
Mother’s educational Bahadir (2019), Bulag (2019), Diindar (2016), Keles (2019), ” 30.40
background Satiroglu (2019), Sahin (2019), Altay Yorulmaz (2019) !
Father’s educational Bahadir (2019), Bulag (2019), Diindar (2016), Keles (2019), ” 30.40
background Satiroglu (2019), Sahin (2019), Altay Yorulmaz (2019) !
Academic achievement  Akcalan (2016), Bahadir (2019), Bulag (2019), Diindar (2016), 6 2610
level Selguk (2016), Altay Yorulmaz (2019) !
Socio-economical status égig;?iﬁg?&jﬂj‘;‘:;((22(())1199)% Diindar (2016), Satiroglu 5 21,70
E:t KE; ; :f;tseﬁ‘oc’l Atagiin (2019), Kahraman (2019), Keles (2019), Satiroglu s 2170
(2019), Selcuk (2016) ’
from
Boyaci (2019), Selguk (2016), Tathisu (2016),
Age Yaysa o18) 4 17,40
Residential area Bahadir (2019), Keles (2019), Satiroglu (2019), Sel¢uk (2016) 4 17,40
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Table 9 — Continuous

Problems

%

Wish to carry on

Bulag (2019), Diindar (2016), Satiroglu (2019), Altay

graduate study Yorulmaz (2019) 1740
Internet use Boyac (2019), Bulag (2019), Diindar (2016), Kabatas (2019), 17,40
Preference of the

department that they Bulag (2019), Diindar (2016), Altay Yorulmaz (2019) 13,04
are studying in

hly i f th

Monthly income of the 1, 11+ 0015, Keles (2019), Tathsu (2016) 13,04

family
versitv th

University that they are . 4. (2016), Altay Yorulmaz (2019) 8,70
studying in

Education type Diindar (2016), Selguk (2016) 8,70
Participation in student Satiroglu (2019) 435
groups

Ordeir (?f birth between Bahadir (2019) 435
the siblings

Engagement in sports Tatlisu (2016) 4,35
The type of sports that Tathsu (2016) 435
they engage in

The duration of

engagement in sports Tatlisu (2016) 4,35
per week

Internet access Kabatas (2019) 4,35
I A

nternet Access Kabatas (2019) 4,35
preferences
Technological device

that is used the most Giiglii (2015) 4,35
often
Mother’s employment  Giiglii (2015) 4,35
Father’s employment Giiglii (2015) 4,35
Personality type Satiroglu (2019) 4,35
Fore.l g.n language Satiroglu (2019) 4,35
proficiency

Professional and Satiroglu (2019) 4,35
personal development

Frequency of reading a y
book Satiroglu (2019) 4,35
The 1 f the hi

e love of the history Sahin (2019) 435

lesson

When the relation between lifelong learning tendency and teacher candidates' profiles is
examined within the scope of the problems of the theses (see Table 9), we see that 22 (95.70%)
theses looked at problems related to teachers' lifelong learning competencies-gender, 16 of
them (69.57%) to grade level, 10 (43.40%) to departments, 7 (30.40%) to mother and father
education levels, 6 (26.10%) to academic achievements, and 5 (21,70%) to the socio-economic
levels and whether there is a significant difference according to the type of high school they

graduated from.
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Table 10. Distribution of the problem of theses according to relationships between lifelong learning

and different topics
Problems Theses f %
Social emotional learning levels Akcalan (2016) 1 4,35
Attitudes towards graduate education Altintas (2019 1 4,35
Computer self-efficacy belief Atagiin (2019) 1 4,35
Attitudes towards computer Atagiin (2019) 1 4,35
Wish for career development Aydin (2018) 1 4,35
Digital literacy level Boyac1 (2019) 1 4,35
Communication satisfaction level Boztepe (2017) 1 4,35
Learning approaches and self-efficacy Cetin (2019) 1 4,35
Satisfaction with their academic field Giir Erdogan (2014) 1 4,35
Tendency to the teaching profession Giir Erdogan (2014) 1 4,35
Readiness level for e-learning Kabatas (2019) 1 4,35
Attitudes towards English Kahraman (2019) 1 4,35
Personality types Keles (2019) 1 4,35
Digital literacy Ozoglu (2019) 1 4,35
Self-efficacy belief with perceptions of competence Selguk (2016) 1 4,35
Information literacy skills Yasa (2018) 1 4,35

Each of the 17 theses looked at a different issue of interest to see its relation with
lifelong learning tendencies (see Table 10). These subjects include social emotional learning
levels, attitudes towards graduate education, computer self-efficacy belief, attitudes towards
computer, wish for career development, digital literacy level, communication satisfaction
level, learning approaches and self-efficacy, satisfaction with their academic field, tendency
to the teaching profession, wish for career development, readiness level for e-learning,
attitudes towards English, personality types, digital literacy, self-efficacy belief with
perceptions of competence, and information literacy skills.

The results obtained in theses are grouped in terms of lifelong learning tendency,
perception and opinions, whether there is a significant difference according to some traits of
teacher candidates, and given in Tables 11, 12 and 13.

Table 11. Distribution of the results obtained in theses on lifelong learning tendency, perception and
views

Theses f %
Akta (2019), Altintas (2019), Bahadir (2019), Boyact
(2019), Bulag (2019), Cetin (2019), Diindar (2016),

Results

Lifelong learning trends are high Giir Erdogan (2014), Keles (2019), Ozoglu (2019), 11 47,80
Tatlisu (2016), Altay Yorulmaz (2019)
. . Atagiin (2019), Kabatas (2019), Kahraman (2019),
Lifelong learning trends are moderate Satiroglu (2019), Sahin (2019), Yasa (2018) 7 30,40
Lifelong learning trends are low. Aydin (2018) 1 4,35
There is a positive significant relationship between
the sub-dimensions of lifelong learning Cetin (2019) 1 4,35
competencies.
Life-long 1 i tenci thy t
ife-long learning competencies are the bes Giir Erdogan (2014) 1 435
predictors of lifelong learning trends
The | dictor of lifelong 1 ing tendencies i
e low predictor of lifelong learning tendencies is Giir Erdogan (2014) 1 435
academic field satisfaction
Thy to devel lly and
ey are eager to develop personally an Bulac (2019) 1 435
professionally.
Lifelong 1 i i i
ifelong learning means continuous updating and Selcuk (2016) 1 435

being able to catch up with change.
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When the distribution of the research results reached in the theses related to lifelong

learning tendency, perception and opinions are examined, 11 (52.20%) of the theses found

that the pre-service teachers' lifelong learning tendency is high, 7 (30.40%) showed that there
is a positive meaningful relationship between pre-service teachers' life-long learning
tendencies at a medium level, and 1 (4,35%) found the tendencies as low level.

Table 12. Distribution of the theses which found that there is no difference between lifelong learning
tendency and some of the trainees’ characteristics

Results Theses f %
Akta (2019), Boztepe (2017), Cetin (2019),
Gender Diindar (2016), Gliglii (2015), Keles (2019), Yasa 7 30,40
(2018)
Altintas (2019), Atagiin (2019), Bahadir (2019),
Class level Diindar (2016) Selcuk (2016), Sahin (2019), 7 30,40
Tatlisu (2016)
Bahadir (2019), Bulag (2019), Diindar (2016),
Mother’s educational background Keles (2019), Satiroglu (2019), Sahin (2019), 7 30,40
Altay Yorulmaz (2019)
Bahadir (2019), Bulag (2019), Diindar (2016),
Father’s educational background Satiroglu (2019), Sahin (2019), Altay Yorulmaz 6 26,10
(2019)
The type of high school that they Atagiin (2019), Kahraman (2019), Keles (2019), 5 21.70
graduated from Satiroglu (2019), Selguk (2016) !
The department that they are studying Akta (2019), Ozoglu (2019), Sahin (2019), 5 21.70
in Tatlisu (2016), Yasa (2018) !
Socio-economic status Bahadir (2019), Diindar (2016) Satiroglu (2019), 4 17,40
Altay Yorulmaz (2019)
Class level Akcaalan (2019), Boyaci (2019), Altay Yorulmaz 3 13,04
(2019)
Residential area Bahadir (2019), Satiroglu (2019), Selguk (2016) 3 13,04
Age Boyaci (2019), Sel¢uk (2016) 2 8,70
Their university Diindar (2016), Altay Yorulmaz (2019) 2 8,70
Wish to carry on graduate study Satiroglu (2019) 1 4,35
Participation in student groups Satiroglu (2019) 1 4,35
Academic achievement level Bulag (2019) 1 4,35
Order of birth betwen siblings Bahadir (2019) 1 4,35
Education type Diindar (2016) 1 4,35
Preferenge of.the department that they Diindar (2016) 1 435
are studying in
Technological device that is used the Giiclii (2015) 1 435
most often
Tim.e spent with the technological Giiglii (2015) 1 435
device
Mother’s employment Giiglii (2015) 1 4,35
Father’s employment Gliglii (2015) 1 4,35
Type of the sports that they engage in Tatlisu (2016) 1 4,35
The love of the history lesson Sahin (2019) 1 4,35
Digital literacy Ozoglu (2019) 1 4,35

As seen in Table 12, according to the research results reached in the theses which found
no difference between lifelong learning tendency and different variables. There is no
significant difference according to gender, class level, and mother’s educational background
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in 7 theses each (30,40%), father’s educational background in 6 (%26,10), the high school type
they graduated from and the department that they are currently studying in 5 (%21,70), and
their socio-economical level in 4 (%17,40) theses.

Table 13. Distribution of the results reached in theses that there is a difference between lifelong

learning tendency and some features of teacher candidates

Results Theses f %
Akcalan (2016), Altintas (2019), Atagiin (2019),
Aydin (2018), Bahadir (2019), Boyac1 (2019), Bulag
Gender (2019), Kabatas (2019), Kahraman (2019), C)zoglu 15 65,22
(2019), Satiroglu (2019), Selguk (2016), Sahin (2019),
Tatlisu (2016), Altay Yorulmaz (2019)
Avydin (2018), Boztepe (2017), Cetin (2019), Kele
Class level (2?)19), (Satlro)glu (2011)9)5 Yasz: ((2;018) ) el 6 26,08
The department that they are Boyaci (2019), Bulag (2019), Cetin (2019), Giiglii 6 26,08
studying in (2015), Kahraman (2019), Selguk (2016) !
Academic achievement level Akcalan (2016), Bahadir (2019), Diindar (2016), 4 17,40
Altay Yorulmaz (2019)
Wish to carry on graduate study Bulag (2019), Diindar (2016), Altay Yorulmaz (2019) 3 13,04
Use of the internet Boyaci (2019), Diindar (2016) 2 8,70
Preference of the department that = p 2019 Altay Yorulmaz (2019) 2 8,70
they are studying in
Socio-economic status Altintas (2019), Giiglii (2015), 2 8,70
Benefiting from the internet Bulag (2019), Kabatas (2019), 2 8,70
Age Tatlisu (2016), Yasa (2018) 2 8,70
Professional and personal Satiroglu (2019) 1 435
development
Frequency of reading a book Satiroglu (2019) 1 4,35
The family income Keles (2019), Tatlisu (2016), 1 4,35
Residential area Keles (2019) 1 4,35
Father’s educational background Keles (2019) 1 4,35
Education type Selcuk (2016) 1 4,35
Digital literacy level Boyaa (2019) 1 4,35
Type of social emotional learning Akcaalan (2016), 1 4,35
Attitude towards graduate study Altintas (2019) 1 4,35
Computer self-efficacy belief Atagiin (2019) 1 4,35
Attitude towards computer Atagiin (2019) 1 4,35
Wish for career development Aydin (2019) 1 4,35
Communication satisfaction level Boztepe (2017) 1 4,35
Le{:lrning approaches and self- Cetin (2019) 1 435
efficacy
Tendency towards the teaching
profession and wish for career Giir Erdogan (2014) 1 4,35
development
Readiness for e-learning Kabatas (2019) 1 4,35
Attitude towards English lesson Kahraman (2019) 1 4,35
Personality types Keles (2019) 1 4,35
Self—efﬁ.cacy beliefs with Selcuk (2016) 1 435
perceptions of competence
Information literacy Yasa (2018) 1 4,35

As seen in Table 13, according to the research results reached in the theses which found
significant difference between lifelong learning tendency and different variables. There is
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significant difference according to gender in 15 (%65,22) of the theses, to class level and
department in 6 (%26,08), to academic achievement level in 4 (%17,40), and to wish for
graduate study in 3 (%13,04) of the theses.

Suggestions made in theses are grouped as research results, future and general studies,
and their distributions and given in Tables 14, 15 and 16.

Table 14. Distribution of suggestions based on the results of the research in theses

Recommendations Theses f %

Increasing the tendency of men towards lifelong ~ Altintas (2019), Kahraman (2019), Ozoglu 5 2170
learning (2019), Satiroglu (2019), Selcuk (2016) !
Opening lessons about lifelong learning i:g:f ((22(;)1199))’ Bahadir (2019), 3 13,04
Organizing activities to improve lifelong learning  Cetin (2019), Giir Erdogan (2014), Selguk 3 13.04
skills (2016) !
Doing activities to increase lifelong learning Boztepe (2017), Satiroglu (2019) By 870
levels from the first grade ’ i
Doing studies to use the strategic learning Cetin (2019) 1 435
approach i
Increasing the level of lifelong learning of those

with low gacaclemic success ° i Akcaalan (2016) ! 435
Doing studies to improve social emotional Akcaalan (2016) 1 435
learning i
{:::E?;;ng women's tendency towards lifelong Bahadir (2019) 1 435
Raising awareness of prospective teachers using Giiclii (2015) 1 435
mobile phones in accessing information ’
Ensuring education and career development Kabatag (2019) 1 4,35

When we look at the distribution of suggestions based on the results of the research in
theses (see Table 14), 5 of theses (21.70%) suggested that activities should be organized for
male pre-service teachers because their perceptions of lifelong learning competence are low.

Table 15. Distribution of suggestions for future research in theses

Recommendations Theses f %

Akcaalan (2016), Altay Yorulmaz (2019),
. . L Bahadir (2019), Boyaci (2019), Diindar (2016),

Doing experimental and qualitative research Giiclii (2015), Giir Erdogan (2014), Kahraman 11 47,80
(2019), Ozoglu (2019), Selguk (2016), Yasa (2018)
Atagiin (2019), Diindar (2016), Kabatas (2019),

Researching different variables Keles (2019), Ozoglu (2019), Satiroglu (2019), 9 39,14
Selcuk (2016), Tatlisu (2016), Yasa (2018)

Doing longitudinal research Boyaci (2019), Ozoglu (2019) 2 8,70

Investlgatmg the relationship of demographic Akcaalan (2016), Keles (2019) ’ 8,70

variable structures

Doing studies ab(?ut orientation and career Giir Erdogan (2014) 1 435

development desires

Researching factors affecting lifelong learning Giir Erdogan (2014) 1 435

trends

Resear.chmg attitudes towards postgraduate Altintas (2019) 1 435

education

Researching career development desires Aydin (2018) 1 4,35

Researching attitudes towards the English course ~ Kahraman (2019) 1 4,35
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Related to further studies recommended in the theses (See Table 15), 11 (47.80%) of the
theses recommended that experimental and qualitative studies should be done related to
teacher candidates’ level of participation in lifelong learning trends and activities, 9 (39.14%)
of the theses recommended further research about lifelong learning.

Table 16. Distribution of general recommendations made in theses

Recommendations Theses f %
. . . Bahadir (2019), Boyaci (2019) Boztepe (2017),
]12Z;E{?:;::I;Sfft:;:teiz;ecgﬁsong Bulag (2019), Diindar (2016), Kabatas (2019), 9 39,14
Kahraman (2019), Keles (2019), Tatlisu (2016)
Importance to in-service training Altintas (2019), Atagiin (2019.)., Aydin (2018),
. Diindar (2016), Keles (2019), Ozoglu (2019), 8 33,80
practices Satiroglu (2019), Sahin (2019)
Increasing awareness of lifelong Boyac1 (2019), Boztepe (2017), Diindar (2016),
learning Kahraman (2019), Sel¢uk (2016), Yasa (2018), 7 30,40
Altay Yorulmaz (2019)
E;fiﬂg?f;uﬁfzedi ;ﬁif‘;ﬁ | Aydin (2018), Bulag (2019), Diindar (2016), Keles ; 26,08
.o . (2019), Tathsu (2016), Altay Yorulmaz (2019)
Continuing Education Centres
Doing studies for lifelong learning Atagiin (2019), Bulag (2019), Diindar (2016), 5 2170
that can draw interest Kabatas (2019), Keles (2019), Sel¢uk (2016) ’
Doing studies to improve lifelong Aydin (2018), Boztepe (2017), Bulag (2019), Giiglii 5 2170
learning skills (2015), Satiroglu (2019) i
Opening courses in undergraduate Keles (2019), Ozoglu (2019), Selguk (2016), Yasa
5 21,70
programs (2018), Altay Yorulmaz (2019)
Organizing distance training ?;i;i(éoollsg; Diindar (2016), Kabatas (2019), 4 17,40
Facilitating transitions between
domestic and international Aydin (2018), Diindar (2016), Tatlisu (2016) 3 13,04
universities
Enabling observation and practice Keles (2019), Satiroglu (2019), Atagiin (2019) 3 13,04
Encouraging graduate education Bulag (2019), Diindar (2016), Satiroglu (2019) 2 8,70

As seen in Table 16, 9 of the theses (%39,14) recommended associating lifelong learning
with different concepts as it is effective in every area of an individual's life, 8 (%33,80) of
them giving importance to in-service education, 7 (%30,40) of them increasing opportunities
for lifelong learning awareness, 6 (%26,08) of them organizing courses to improve lifelong
learning competencies in public education and continuing education centres, and 5 theses
(%26,08) recommended doing engaging studies for lifelong learning.

DISCUSSION, CONCLUSION, AND SUGGESTIONS

The findings of the study were examined, and the following conclusions were reached
and some suggestions were made in the light of the results.

Considering the findings related to the levels of theses, it was found that although
almost all of the studies with prospective teachers on lifelong learning were done at the
graduate level, a small number of studies were carried out in this field at the doctorate level.
In the light of this result, it is important to work with teachers at doctorate level in order to
provide more detailed information with prospective teachers in order to reveal whether the
pre-service teachers' competencies and perceptions about lifelong learning are at desired
levels.
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In terms of categories, it was revealed that all of the graduate theses made with pre-
service teachers on lifelong learning were in the research-examination category. This result
shows the importance of this theoretical-review study. Considering the thematic review
studies on different topics in the literature, it is seen that the studies are concentrated in the
research review category the most (Ciltas, Giiler, & Sozbilir, 2012; Goktas et al., 2012; Yilmaz,
& Altinkurt, 2012; Tarman, Giiven, & Aktasli, 2011). This result makes this study important
in terms of presenting a review of the studies to the literature as a whole in terms of subject,
problem status, results and suggestions.

When the findings related to the distribution of theses by years are examined, it is seen
that theses on lifelong learning with prospective teachers started to be made since 2014 and
there is a significant increase in 2019. The reason for this may be the establishment of lifelong
learning departments in education faculties starting from 2014 and the researchers turn to or
are directed to here as a new field of research.

When the findings related to the distribution of the research methods used in the
theses were examined, it was found that almost all of the theses were conducted using the
methods within the scope of the quantitative approach. As a natural result of this, it has been
revealed that all theses used quantitative analysis techniques. This result shows that theses
on lifelong learning are predominantly aimed at describing current perceptions or opinions
and prospective assessment with pre-service teachers. Instead, methods that allow the
collection of qualitative (observation, interview, daily, etc.) data should be used to determine
the extent to which pre-service teachers can use their competencies and skills for lifelong
learning.

Considering the topics and research problems of theses on lifelong learning with
prospective teachers, it was revealed that a significant proportion of the theses consisted of
subjects aimed at revealing the perceptions of life-long learning tendency-competencies and
the relationships between different factors and lifelong learning. This result makes it
important to design relational researches to determine how the different issues that pre-
service teachers have affected these situations related to lifelong learning and to conduct
studies seeking answers to problems related to this.

It can be seen that the findings obtained regarding the results of the theses are gathered
under three headings: lifelong learning tendency, perception and opinions; significant
relationship between lifelong learning tendency and some variables; and no significance
according to some variables. Nearly half of the theses revealed that pre-service teachers’
lifelong learning tendencies were high and one third of them found it at a medium level.
Nearly one-third of the theses revealed that the pre-service teachers' lifelong learning
tendencies did not differ significantly according to their gender, grade level, and parents’
educational status. Despite this, approximately two-thirds of the theses show that teacher
candidates' lifelong learning tendencies differ significantly in terms of gender and one-fourth
are in favor of grade level and departments. These results can be interpreted as the variables
related to the teacher candidates "profiles (grade level, the department they study, parent
education level, etc.) not important variables in determining pre-service teachers’ lifelong
learning tendencies.
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It can be seen that the findings obtained regarding the suggestions of the theses are
also gathered under three titles: related to the results of the research, the future researches
and the general suggestions. Based on the results of the research, it has been revealed that, ,
activities (seminars, symposiums, congresses, etc.) should be organized for male pre-service
teachers who are inadequate in lifelong learning in approximately one-fifth of the theses
given that their perception of lifelong learning competence is low. In addition to this, it is
suggested in nearly half of the theses that, future studies should emphasize experimental
and qualitative research on lifelong learning trends and levels of participation in their
activities, and lifelong learning trends should be investigated in terms of different variables.
In addition, it was revealed that many general suggestions were made that are not directly
related to the research results. In nearly half of the theses, a general proposal was made that
was not directly related to any research results such as “lifelong learning is effective in every
area of the individual's life, so studies should be related to different concepts and in-service
training practices should be given importance”. According to the literature, the suggestions
made as a result of a scientific research should be specific suggestions about the results of the
research (Cepni, 2018) and be understandable for what will be done for the solution of the
problem at the theoretical or practical level, and be understandable to those who will do
similar studies later (Karasar, 2009). This result can be interpreted that the thesis writers in
the study did not comply with the scientific writing rules about making suggestions about
the research results.

ETHICAL DECLARATION

In the writing process of the study titled “A Thematic Analysis of Theses Made in the Field
of Lifelong Learning with Pre-Service Teachers (2009-2020)”, there were followed the scientific,
ethical and the citation rules; was not made any falsification on the collected data and this
study was not sent to any other academic media for evaluation.
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TURKCE GENIS OZET

Ogretmen Adaylariyla Hayat Boyu Ogrenme Alaninda
Yapilan Tezlerin Tematik Incelenmesi (2009-2020)

Murtaza AYKAC* Davut KOGCES & Perihan KORKUT®

GIRIS

Bilim ve teknolojinin gelismesi ile birlikte 21. yy. da bilme ile ilgili yeterlik
durumlarinda degisimler baslamistir. Bunun bir sonucu olarak 6gretmenlerin rolleri de yeni
gelismelere gore diizenlenen egitim programlari 1s1§inda degismistir. Ogretmen adaylar1
lisans donemlerinde aldiklar1 egitimlere dayali olarak egitim ve 6gretime yonelik kendi bakis
agilarin1  olusturarak birikimlerini mesleki hayatlarinda kullanmaktadirlar. Bu sekilde
toplumu sekillendirmede oncti roliinii tistlenebilirler. Bu acidan 6gretmen adaylarinin hayat
boyu oOgrenmeye yonelik bakislarmin neler oldugunun ortaya cikarilmasi onemlidir.
Lisanstistli tezlerin tematik incelenmesi ile ilgili ¢alismalar yapilmis olmasma ragmen
o0gretmen adaylariyla hayat boyu 6grenme iizerine yapilan tezlerin incelenmedigi alan yazin
taramalarinda ortaya ¢ikmistir. Bu baglamda gelecegin Ogretmeni olacak ve toplumun
sekillenmesinde Onemli roller iistelenecek Ogretmen adaylarinin hayat boyu 6grenmeye
iliskin alg1 ve yeterlilik durumlarina biitiinciil bir sekilde bakabilmek igin Ogretmen
adaylariyla yiiriitiilen tezlerin analizlerin yapilmasi énem arz etmektedir. Bu ytizden bu
calismada Tiirkiye’de 2009-2020 tarihleri arasinda 6gretmen adaylariyla hayat boyu 6grenme
alaninda yapilmis olan lisansiistii tezlerin problem, konu, sonug¢ ve Onerilerinin betimsel
olarak incelenmesi bu alanda yapilan arastirmalara biitlinciil olarak bakilmasini ve yeni
arastirma yapacak arastirmacilara bir veri tabani olusturmasi agisindan 6nem tasimaktadir.
Bu yiizden bu arastirmada, Tiirkiye’de 2009-2020 tarihleri arasinda 6gretmen adaylariyla
hayat boyu Ogrenme alaninda yapilmis lisansiistii tezleri problem, konu, sonug¢ ve
Onerilerinin incelenmesi amaglanmistir.

YONTEM

Bu arastirma dokiiman incelemesi yonteminin kullanildig1 nitel bir ¢alismadir. Bu
aragtirmanin evrenini Tiirkiye’de YOK tez tarama veri tabaninda 2009-2020 yillar1 arasinda
yayimlanmis bulunan 23 adet lisansiistii tez olusturmustur. Bu arastirmada veri toplama
araci olarak 2009 yil1 Ocak-2020 yili Mayis ay1 arasinda Tiirkiye’de 6gretmen adaylariyla ile
hayat boyu 6grenme konusu iizerine yapilmis lisansiistii tezler kullanilmistir. Verilerin
analiz edilmesinde igerik analizi teknigi kullanilmistir. Veri analizinde incelenen tezlerin
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tiirti, kategorisi, tiniversite, yayin yili, yontem, veri toplama araci, veri analiz tiirii, calisma
konusu, problemleri, sonuglar1 ve Onerilerinin benzerlik ve farkliliklarina gore kategorik
olarak iki arastirmaci tarafindan ayr1 ayr1 incelenmistir. Son olarak iki arastirmaci tarafindan
olusturulan bu kategoriler yeniden incelenmistir. Inceleme sonucunda benzer olan
kategoriler netlestirilmis benzer olmayan kategoriler {izerinde ise tartisilarak fikir birligine
varilmigtir.

BULGULAR TARTISMA VE SONUC

Ogretmen adaylar1 ile hayat boyu &grenme {iizerine yapilan tezlerin konulari ve
arastirma problemleri ile ilgili bulgulara bakildiginda, tezlerin 6nemli bir oraninin hayat
boyu 6grenme egilimi-yeterlikleri algilarin1 digerlerinin ise hayat boyu 6grenme ile farkh
degiskenler arasindaki iligkileri ortaya koymaya yonelik konulardan olustugu ortaya
¢ikmistir. Bu sonug¢ Ogretmen adaylarinin sahip olduklar1 farkli konularin hayat boyu
ogrenme ile ilgili bu durumlar1 nasil etkiledigini belirlemeye yonelik iligkisel arastirmalarin
tasarlanmasi ve buna yonelik problemlere cevaplar arayan ¢alismalarin yapilmasmi énemli
kilmaktadr.

Incelenen tezlerin sonuglari ile ilgili elde edilen bulgularin hayat boyu 6grenme
egilimi, algis1 ve goriisler, hayat boyu 6grenme egilimi ile 6gretmen adaylarmin bazi
ozellikleri arasinda farklilik bulunduguna ve bulunmadigina dair sonuglar olmak tizere {ig
bashk altinda toplandig1 goriilmektedir. Tezlerin yarisina yakininda 6gretmen adaylarimnin
hayat boyu 6grenme egilimlerinin yiiksek oldugunu ticte birinin ise orta diizeyde oldugu
gortlmiistiir. Yapilan tezlerin ticte birine yakini 6gretmen adaylarmin hayat boyu 6grenme
egilimlerinin cinsiyetlerine, sinif diizeyine, anne ve baba egitim durumlarina gore anlaml
farklilik gostermedigini ortaya koymustur. Buna ragmen tezlerin yaklagik {icte ikisi
ogretmen adaylarinin hayat boyu 6grenme egilimleri cinsiyete, dortte birinde ise siif diizeyi
ve boliimleri lehine anlamli farklilhik gosterdigi sonucu ortaya ¢ikmaktadir. Bu sonuglar
ogretmen adaylarinin profilleri ile ilgili degiskenlerin (smif diizeyi, okuduklar1 boliim, anne
ve baba egitim durumu vb.) 6gretmen adaylarmin hayat boyu o6grenme egilimlerini
belirlemede 6nemli bir degisken olmadig: seklinde yorumlanabilir.

Incelenen tezlerin énerileri ile ilgili elde edilen bulgularin aragtirma sonuglarina,
gelecek aragtirmalara yonelik ve genel oneriler olmak {izere ti¢ baghk altinda toplandig:
goriilmektedir. Arastirma sonuglarina dayali olarak tezlerin yaklasik beste birinde erkek
o0gretmen adaylarinin hayat boyu 6grenme yeterlilik algilar1 diisiik oldugundan hayat boyu
ogrenme konusunda yetersiz olan Ogretmen adaylarina etkinlikler (seminer, sempozyum,
kongre vb.) diizenlenmesi gerektigini onerdikleri ortaya ¢ikmistir. Bunun yaninda gelecekte
aragtirmalara yonelik olarak da tezlerin yaklasik yarisina yakininda ise 6gretmen adaylarinin
hayat boyu 6grenme egilimlerine ve faaliyetlerine katilim diizeyleri ile ilgili deneysel ve nitel
arastirmalara agirlik verilmesi ve hayat boyu Ogrenme egilimleri ve farkli degiskenlere
yonelik arastirmalarin yapilmasini onerdikleri sonucu ortaya ¢ikmaktadir. Ayrica arastirma
sonuglar1 ile dogrudan iliskili olmayan bir¢ok genel Onerinin yapildig1 ortaya g¢ikmustir.
Tezlerin yaklasik olarak yarisinda “hayat boyu 6grenmenin bireyin hayatinin her alaninda
etkili olmasi sebebiyle farkli kavramlarla iligskilendirilerek galismalar yapilmas1 ve hizmet igi
egitim uygulamalarina énem verilmelidir” seklinde hicbir arastirma sonucuyla dogrudan
ilgili olmayan genel bir 6neride bulunuldugu ortaya ¢ikmistir. Alan yazinda bilimsel bir
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arastirma sonucunda yapilan Onerilerin arastirma sonuglar: ile ilgili 6zel Oneriler olmasi
(Cepni, 2018) ve problemin kuramsal veya uygulama diizeyinde ¢6ziimii i¢in neler yapilmasi
ile ilgili yol gosterici olmasi ve daha sonra benzer galisma yapacaklar i¢inde anlasilir olmasi
(Karasar, 2009) gerektigi belirtilmektedir. Bu sonug ¢alisma kapsamindaki tez yazarlarinin
arastirma sonuglari ile ilgili 6neri sunma konusunda bilimsel yazma kurallarma uymadiklar:

seklinde yorumlanabilir.

Anahtar Sozciikler: Hayat Boyu Ogrenme, Lisansiistii tezler, Hayat boyu 6grenme algisi,

Hayat boyu 6grenme yeterliligi

61.



