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Abstract— This research is motivated by the problems 

of students who fail to achieve happiness in their lives; this 

is caused by the inability of students to make adjustments 

to all forms of change in maintaining survival. Efforts that 

can be made to overcome this problem are to provide 

group guidance services with game techniques. This study 

aims to test whether the game technique in group guidance 

services is effective for improving students' self-

adjustment. The method used in this research is 

experimental research using Pretest-Posttest Control 

Group Design. The results showed that there was a change 

in the mean value at the pre-test of 93.43 for the 

experimental class and 92.57 for the control class and the 

mean value at the post-test of 151.64 for the experimental 

class and 98.71 for the control class. So that the mean 

value at the time of post-test increased by 58.21 for the 

experimental group and 06.14 for the control group. These 

changes mean that group guidance with game techniques is 

empirically proven to be effective in increasing student 

adaptation 
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I. INTRODUCTION 

dvances in science and technology that are increasingly 

sophisticated have an impact on human life. These 

changes raise life problems that are increasingly complex and 

difficult to overcome [1]. One example of the impact that 

occurs is the number of individuals who experience 

psychological disorders such as anxiety, despair, selfishness, 

stress, and mental disorders [2]. Finally, a person is unable to 

achieve happiness in his life caused by the inability of the 

individual to adapt to all forms of change in maintaining 

survival. 

Adjustment is one of the important requirements for the 

creation of adolescent mental health [3]. Many adolescents 

suffer and are unable to achieve happiness in their lives 

because of their inability to adjust. In this regard, reveals 

failure adolescents in making adjustments will cause dangers 

such as being irresponsible and ignoring lessons, aggressive 

attitudes and very confidence in them, feelings of insecurity, 

feeling like going home if they are far from an unfamiliar 

environment, and feelings of giving up [4]. Unable to make 

adjustments, one of which comes from the psychological 

atmosphere of the family such as a family rift. This is as 

evidenced in Ritter's research [5], that adolescents who live in 

families that experience "cracks", will experience emotional 

problems look at him the tendency huh Great for anger, aloof, 

in addition to lack of sensitivity to social acceptance, lack of 
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self-confidence, lack of self-restraint and more anxiety than 

adolescents who live in normal households.  

A person's self-adjustment ability begins when entering 

adolescence both psychologically and physiologically [6]. 

Adolescence is a period of transition (transition) from 

childhood to adolescence which is characterized by 

accelerated physical, mental development, emotional, and 

social that takes place in the second period of life [7]. So that 

at this time adolescents are often referred to as a turbulent 

period and a time to seek self-identity, where adolescents can 

no longer use the attitudes and guidelines of childhood. 

Children, but at the same time do not have a new way of life 

[8].  

Adjustment is a demand for each individual to be accepted 

in society and a process that involves mental and behavioral 

responses to meet needs that do not conflict with societal 

norms [9]. Therefore, individuals, especially students in 

schools, need to have the ability to adapt to be able to interact 

well with other individuals [10]. However, not all individuals 

can adapt well, there are individuals or students who are not 

able to adjust and follow the rules that exist in their social 

environment (Tangney, Boone, & Baumeister, 2018). Facts 

such as skipping school, inability to complete school 

assignments [11], and other forms of deviation often occur. 

School as a social environment where students interact 

should be able to create and provide a psychological 

atmosphere that can encourage the behavior of each student 

[12]. The pattern of behavior in question is that students are 

able to interact harmoniously, intimately, honestly, behave 

politely, and are able to obey school rules so that they can be 

accepted in their environment [13]. Junior high school students 

are classified as teenagers who are undergoing a process of 

development and growth [7]. Adolescents are often faced with 

various problems that require the ability to reach the level of 

abstract thinking to analyze problems and find the best 

solution [14]. For example, being able to understand the 

material presented by the teacher during the process of 

teaching and learning activities and being able to realize it is 

not in meaning but in practice.   

Based on the results of the field study, it was found data 

explaining that students still tend to not be able to control their 

emotions well during the teaching and learning process by 

showing behaviors such as truancy, speaking impolitely, 

withdrawing from the environment, and not doing school 

assignments. These symptoms are caused by several factors, 

one of which is the possibility of students not being able to 

adapt. These symptoms result in feelings of insecurity, not 

daring to try new things, feeling stupid, low self-esteem, 

feeling worthless, and feeling unworthy of success and 

pessimism. Finally the symptoms resulted in learning 

achievement in school. This is in line with what was expressed 

by [15] that the symptoms that can give an indication of 

difficulties in adjusting, include: rebellious behavior, 

irritability, likes to lie, likes to play truant, talks aggressively, 

and likes to offend others, often defends them by using 

rationalization, likes to be silent and silent, and likes to play 

against each other. 

Looking at the problems above, the efforts that have been 

made by schools related to increasing student self-adjustment 

have not been able to solve the existing problems. So far, the 

provision of services provided by counselors has not changed 

and developed according to the needs of students at school, so 

the actual problems have not been resolved properly. 

Departing from the problems above, it is necessary to 

conduct guidance and counseling efforts in order to improve 

student behavior so that they are able to make adjustments to 

the environment at school. Because if no adjustment efforts are 

made to students, it will result in not achieving educational 

goals [10]. 

One of the efforts that can be done is to provide Group 

Guidance services. Group guidance is a service technique 

provided to students to prevent the development of problems 

or difficulties in students that can be taken with various 

approaches [16]. Another opinion suggests that group 

guidance is an effort to help someone in a group atmosphere so 

that someone can understand themselves, prevent problems, 

and be able to improve them by utilizing group dynamics so 

that a person can undergo optimal development [17]. group 

guidance starts from informative to therapeutic [16], namely 

guidance and counseling that reaches the level of problem-

solving, meanwhile the techniques that can be done in group 

guidance are providing information, group discussions, 

problem-solving, games, field trips, and socio-drama [18]. 

Each of the above group guidance techniques has 

advantages in its implementation. Likewise, group guidance in 

the form of games is the aim of this research. The game is a 

harmonious blend of group guidance because playing activities 

can train students both cognitively, affectively, and 

psychomotor [19]. So that it can train students to explore, 

exercise imagination, provide opportunities to connect with 

other people, and feel unsaturated in the process of learning 

new skills and knowledge [18]. 

This study aims to help and grow students' skills in adjusting 

to the environment through games in group guidance services. 

Based on the exposure and literature study conducted, the 

authors assume that the game technique in group guidance 

services can improve students' self-adjustment. 

II. RESEARCH METHODOLOGY 

The method used in this research is quasi experimental 

research using Pretest-Posttest Control Group Design. The 

data was taken from the Junior High Schools in Pringsewu 

Regency. The population in this study was all seventh-grade 

students consisting of 9 classes with a total of 315 students of 

SMPN 2 Pringsewu. The sampling technique used in this study 

was simple random sampling. The data collectors were a 

questionnaire in the form of a checklist for case problems, a 

questionnaire on the identification of students' adjustment to 

the school environment for the pre-test, and group game data 

for the post-test.  
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The games that practiced were [20] one-way and two-way 

communication games, aimed at being able to understand the 

importance of understanding interaction in order to achieve 

good communication in establishing friendships; (2) the game 

my close friend, aims to analyze self-strength with the 

comparison of the results of analysis of friends; [21] self-

melting games, aimed at fostering mutual respect for one 

another in establishing togetherness; [22] police and thief 

games, aimed at training positive attitudes to want to actively 

participate in participating in activities; (5) creative space 

games, aimed at fostering respect for the common interest and 

still paying attention to existing regulations; and [20] self-

evacuation games, aimed at helping students to create 

strategies in achieving a goal. We present it in detail in table 1 

below. 

Table 1 Games Syntax 
N

o 

Game 

Name 
Aim/s Game Procedure 

Resource/ 

Materials 

Time 

Allocation 
Questions to Discuss 

1 One-way 

and two-

way 

communic

ation 

Students are 

able to 

understand the 

importance of 

understanding 

interaction in 

order to achieve 

good 

communication 

in establishing 

friendships 

Two volunteers were asked to 

demonstrate the activity: one 

volunteer gave instructions 

and the other carried out the 

instructions. The instructions 

are in the form of a sequence 

of drawing one object (one-

way communication: 

volunteers are not allowed to 

ask or ask other participants), 

and the next activity is two-

way communication 

(volunteers can ask questions 

and explanation) so that 

reciprocity occurs among 

others). 

Relevant 

pictures and 

instructions 

45 minutes  Do you understand 

the source that is 

conveyed? 

 Why is one-way 

communication so 

difficult to convey 

compared to two-

way 

communication? 

 What strategies will 

you use to make 

communication 

more effective? 

 What lessons did you 

learn from this 

activity? 

2 My close 

friend 

Students are 

able to analyze 

their own 

strengths by 

comparing the 

results of their 

friends' analysis 

Participants are asked to form 

small groups consisting of five 

people and please sit in a 

circle facing each other and 

relax by holding the paper and 

pencil and tongs that have 

been given by being asked to 

write down at least three of 

their friends' strengths that can 

support them in establishing 

friendly relations in turns, 

write honestly, if you have 

written down the three 

strengths of your friends, 

please show them to your 

friends by standing up and 

sticking them to your chest so 

you can see them. 

HVS paper, 

pen, tongs 

45 minutes  Do you do this 

activity sincerely 

and honestly? 

 Have you found at 

least three of your 

friend's strengths? 

 Does anyone have 

difficulty writing 

down your friend's 

strengths? 

 How do you view the 

results of your 

friends' assessment 

of you? 

 When will you start 

growing these 

strengths and what 

are your strategies 

for implementing 

them? 

3 Self-

Melting 

Cultivate mutual 

respect for each 

other in 

establishing 

togetherness 

The guide asked all 

participants to stand up. To 

start this game, the guide 

instructed participants to walk 

slowly, scatter and look at the 

Instructions 

from the 

researcher to 

the students 

who will 

45 minutes  Have you done this 

activity according 

to the instructions 

given? 

 When do you feel 
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floor with full concentration, 

imagining you were now like 

an old person aged 80 years 

(for 10 seconds). Then the 

guide instructed participants to 

look in all directions and 

pretended if they met an older 

person greet by nodding their 

head, now gradually you were 

younger age 70 years who 

were fresher and greet those 

who were older by shaking 

hands. Now you were much 

younger like a fit and healthy 

50-year-old person who was 

full of enthusiasm and strength 

and rebuked those around you 

indiscriminately age. Now you 

were like a 30-year-old who 

could move quickly and greet 

them with a gentle greeting. 

Now you stop moving and 

stand straight where you are, 

suddenly you become a happy 

13-year-old person and run 

quickly to approach the people 

around you without greeting 

and at will. 

perform this 

game 

most comfortable 

and when do you 

feel least 

comfortable? what 

caused it? 

 Do you feel that life 

is very valuable 

when you can 

respect each other? 

 What strategies will 

you take to 

maintain mutual 

respect for each 

other? 

 To what extent can 

you respect each 

other? 

 What benefits can 

you take from this 

activity? 

4 Police and 

thieves 

Students are 

able to be 

positive to want 

to actively 

participate in 

participating in 

activities 

The guide asked participants 

to form a big circle by holding 

hands, keep the distance 

between participants wearing 

hula hoops and those wearing 

sarongs is about 5-7 

participants, hula hoops (as 

police) and sarongs (as 

thieves), using them as a sling 

(from the shoulder) to the 

waist). Participants must be 

able to move the hula hoop 

and the holster next to it as 

quickly as possible without 

letting go of their handgrip, 

and thieves can be caught 

when the hula hoop and 

holster are on the same person. 

This game is played repeatedly 

so that all participants have the 

same opportunity. 

Hula-hoop and 

sarong 

45 minutes  Have you carried out 

the activities 

according to the 

instructions? 

 Anyone having 

trouble playing this 

game? 

 What do you feel 

and think when 

you are caught 

with two objects at 

once? 

 Are your friends 

enough to help in 

doing this activity? 

 What obstacles did 

you encounter 

during this 

activity? 

 What strategies will 

you take to 

overcome 

problems during 

this activity? 

5 Creative Students are The guide asked participants raffia and 45 minutes  How do you feel 
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space able to be 

respectful of the 

common good 

and still pay 

attention to 

existing 

regulations 

to form groups of 5 members 

each; each group is distributed 

paper and raffia to create a 

creative space in accordance 

with the instructions given 

while adhering to the 

applicable rules, in which the 

creative space is a form of 

building space carried out with 

instructions. From a guide that 

can be in the form of a 

trapezoid, rectangle, triangle, 

and square by utilizing the 

paper and raffia rope. 

paper after playing this 

game? 

 Why is there a wake-

up space that is 

fast and slow in 

completing it? 

 What if there are 

groups that do not 

follow the rules 

that have been 

determined? 

 What are the group's 

strengths and 

weaknesses in 

building the 

creative space? 

 What strategies will 

you take to 

anticipate this 

weakness? 

6 Self-

Evacuation 

Helping students 

to create 

strategies in 

achieving a goal 

Participants are divided into 

several groups and each group, 

in turn, will get 3 carpets, 1 

carpet serves as a pedestal for 

you and try not to touch your 

feet to the toxic waste, and 2 

carpets as a base to move that 

will help you reach the finish 

line in achieving The goal is to 

place 2 carpets alternately in 

front of your position to be 

climbed than the carpet that 

was taken and placed in front 

of you again and so on until 

the finish line, all members 

may not make a sound at all 

only allowed to move their 

limbs. 

3 pieces of 

carpet, plastic 

rope 

45 minutes  Have you done this 

activity according 

to the instructions 

that have been 

given? 

 Can group 

cohesiveness be 

built easily? 

 What difficulties did 

you experience 

when reaching the 

finish line to 

achieve a goal? 

 What strategies do 

you use to quickly 

and easily reach 

the finish line? 

 What should you do 

to keep your 

current group 

proud? 

 What lessons can 

you take from this 

game? 

 

 Furthermore, to determine the effectiveness of using game 

techniques in group guidance to improve student adjustment in 

the school environment, it was carried out using the Wilcoxon 

Signed Ranks Test. By comparing the gain score, namely the 

difference in scores between the post-test and the pre-test of 

students' adjustment in the school environment, we could have 

the results of the analysis obtained a hypothesis. The criteria 

for testing the hypothesis are Ho. = game techniques in group 

guidance are not effective for improving students' self-

adjustment, H1. = game techniques in group guidance are 

effective for improving students' self-adjustment. The basic 

criteria for decision making are 1) If t count > t table, then Ho 

is rejected and H1 is accepted; and 2) If t count < t table, then 

Ho is accepted and H1 is rejected. 

III. RESULTS 

Student Adjustment Level before Giving Treatment 

General description of all aspects of adjustment used as 

research in each group, both experimental group, and control 

group in the low level of adjustment category, with the aim of 

knowing the initial data on the results of the distribution of the 

student's self-adjustment scale before being given treatment in 
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the form of game techniques in group guidance to the group 

experimental and control groups, with an average value 

obtained of 93.43 for the experimental group and 92.57 for the 

control group. In more detail, the calculation of the criteria for 

the description of students' self-adjustment obtained before the 

implementation of game techniques in group guidance on each 

aspect with categorization can be seen in Table 2 below. 

 

 

 

 

 

Table 2 Level of Student Adjustment in Each Aspect before Giving Treatment  

Aspects Category Range 
Experimental 

Group 

Control 

Group 

   F  F  

Ability to establish friendly relations with friends at school High 45 < X ≤ 60 0 

29,29 

0 

28,43  Medium 30 < X ≤ 45 6 4 

 Low 15 ≤ X ≤ 30 8 10 

Ability to be respectful towards teachers, principals, and 

school staff 
High 

27 < X ≤ 36 0 

16,50 

1 

17,29  Medium 18 < X ≤ 27 8 7 

 Low 9 ≤ X ≤ 18 6 6 

Active participation in following school activities High 30 < X ≤ 40 0 

19,36 

0 

17,93  Medium 20 < X ≤ 30 5 2 

 Low 10 ≤ X ≤ 20 9 12 

Be respectful and willing to accept school rules High 21 < X ≤ 28 0 

12,36 

0 

11,57  Medium 14 < X ≤ 21 3 2 

 Low 7 ≤ X ≤ 14 11 12 

Assist in realizing school goals High 27 < X ≤ 36 0 

15,93 

1 

17,36  Medium 18 < X ≤ 27 1 2 

 Low 9 ≤ X ≤ 18 13 11 

 

 

Table 2 above shows that the aspects of self-adjustment 

include the first aspect, namely the ability to establish friendly 

relations with friends at school, with the mean value obtained 

at 29.29 for the experimental group and 28.43 for the control 

group. In the second aspect, namely the ability to be respectful 

towards teachers, principals, and school staff, the mean score 

is 17.50 for the experimental group and 17.29 for the control 

group. In the third aspect, namely actively participating in 

school activities, the average value was 19.36 for the 

experimental group and 17.93 for the control group. In the 

fourth aspect, being respectful and willing to accept school 

rules, the mean value of is 12.36 for the experimental group 

and 11.57 for the control group. In the fifth aspect, which is 

helping in realizing school goals, the average value is 15.93 

for the experimental group and 17.36 for the control group. 

In detail, the five aspects are divided into three categories, 

namely high, medium and low. The high criteria in the aspect 

of the ability to establish friendly relations with friends at 

school are at a score above 46, none, the moderate criteria are 

at scores above 31 to 45, totaling 6 students, and the low 

category being at a score of 15 to 30 totaling 8 students for the 

experimental group. , while the control group in the high 

category did not exist, there were 4 students in the medium 

category and 10 students in the low category.  

The high criteria in the second aspect, namely the ability to 

be respectful towards teachers, principals, and school staff are 

at a score above 26, none, the moderate criteria are at scores 

above 17 to 25, totaling 6 students and low criteria at a score 

of 8 to 16 total 8 students. For the experimental group, while 

for the control group in the high category there were 1 student, 

7 students in the medium category and 6 students in the low 

category.  

For the high criteria in the third aspect, namely active 

participation in school activities, there are no scores above 31, 
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the moderate criteria are at scores above 21 to 30, totaling 3 

students, and low criteria at scores 10 to 20 totaling 11 

students for the experimental group while for the control group 

in the high category there were no, there were 2 students in the 

medium category and 12 students in the low category. 

The high criteria in the fourth aspect, namely being 

respectful and willing to accept school rules are at a score 

above 22, there are none, the medium criteria are at scores 

above 15 to 21, totaling 3 students, and low criteria at a score 

of 7 to 14 total 11 students for the experimental group. , while 

the control group in the high category did not exist, there were 

2 students in the medium category and 12 students in the low 

category.  

As for the high criteria in the fifth aspect, which is helping 

in realizing schools, there are no scores above 28, the medium 

criteria are at scores above 19 to 27 which amount to 1 student 

and the low criteria at scores 9 to 18 are 13 students for the 

experimental group, while for the control group in the high 

category there was 1 student, in the medium category there 

were 2 students and those in the low category were 11 

students. This means that from the explanation it is known that 

most of the students' self-adjustment scores from all aspects 

are in a low category before giving treatment, where students 

are said to not have the ability to adjust at school by showing 

that they have not been able to establish friendly relations with 

friends at school such as have not been able to accept friends 

as they are and have not been able to control emotions and 

maintain friendly relations that have been fostered, have not 

been able to be respectful towards teachers, principals, and 

school staff as in speaking politely and politely and 

maintaining an attitude when meeting anyone have not been 

able to actively participate in school activities, have not had 

the attitude of respect and willing to accept school rules, and 

have not been able to assist in realizing school goals such as 

maintaining a good name and being involved in school. 

Student Adjustment Level at Pre-test and Post-test 

The following describes the changes in the level of student 

adjustment from the results of the study with the scores 

obtained during the pre-test and post-test. The acquisition of 

the level of student adjustment is presented in Table 3 below. 

Table 3 Changes in Student Adjustment Level Scores 

No Name Pre-test Post-test Score change Explanation  

1 BN 96 153 57 Increase 

2 DK 98 159 61 Increase 

3 FR 96 146 50 Increase 

4 HD 72 156 84 Increase 

5 MS 84 157 73 Increase 

6 PR 97 154 57 Increase 

7 RS 92 138 46 Increase 

8 RF 97 151 54 Increase 

9 SA 97 144 47 Increase 

10 TF 97 152 55 Increase 

11 TN 93 156 63 Increase 

12 VN 97 153 56 Increase 

13 WW 95 153 58 Increase 

14 ZH 97 151 54 Increase 

 

Table 3 above shows us that all students who 

participated in game technique activities in group guidance 

experienced an increase in score changes from before giving 

treatment to increasing after giving treatment, this shows that it 

is quite effective to use game techniques in group guidance to 

improve student adjustment. 

The increase in overall student self-adjustment scores 

can be seen through changes in the mean scores of pre-test and 

post-test results in the experimental group and the control 

group. The following is the average value of students' self-

adjustment scores in Table 4 below. 

Table 4 Mean Values of Pretest and Posttest Experiment and Control Group Students' Self-Adjustment 

Measurements  Group  Average  

Pre-test 
Experimental group 93,43 

Control group 92,57 

Post-test 
Experimental group 151,64 

Control group 98,71 

 

Table 4 above shows a change in the average score of 

students during the pre-test and post-test in the experimental 

group and the control group. The mean value at the pre-test 

was 93.43 for the experimental class and 92.57 for the control 

class and the mean value at the post-test was 151.64 for the 

experimental class and 98.71 for the control class. So that the 

mean value at the time of the post-test increased by 58.21 for 

the experimental group and 6.14 for the control group.  
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Meanwhile, to see further the comparison of the mean 

value between the experimental group and the control group 

before and after giving treatment in the form of game 

techniques in group guidance can be seen in Table 5 below. 

 

 

 

Table 5 Comparison of the Average Value of Student Self-Adjustment in General Before and After Treatment 

Aspects Experimental Group Control Group 

 Pre-test Pots-test Pre-test Post-test 

Ability to establish friendly relations with friends at school 29,29 45,71 28,43 30,29 

Ability to be respectful towards teachers, principals, and school 

staff 

16,50 26,07 17,29 18,00 

Active participation in following school activities 19,36 30,00 17,93 18,86 

Be respectful and willing to accept school rules 12,36 21,43 11,57 13,5 

Assist in realizing school goals 15,93 28,43 17,36 18,07 

 

IV. DISCUSSION 

The results of the research that have been carried out show 

that the results of the adjustment of all seventh-grade students 

of SMP Negeri 2 Pringsewu, totaling 315 students, are 

generally at a moderate level. From all these students, data 

obtained that the students identified as having a high self-

adjustment category were 111 students (35.24%). While 

students who have self-adjustment are in a low category, only 

28 students (9.21%), and those who are in the medium 

category are 176 students (55.56%). Although the results of 

the study showed that students' self-adjustment was in the 

moderate category, in general, seventh-grade students of SMP 

Negeri 2 Pringsewu had not been able to achieve optimal 

adjustment.  

When viewed from the stages of development, students who 

are the object of research fall into the category of adolescent 

age, namely early adolescence. Adolescence is a period of 

transition (age 15-21 years). Junior high school students are in 

a transitional stage (aged 12-15 years) from childhood to 

adolescence which is marked by the acceleration of physical, 

mental, social, emotional, and social development that takes 

place in the second period of life or a period of searching for 

true and true identity. . So that in adolescents there is a process 

of adjusting to the standards and habits of groups in their 

environment. However, not all individuals can make changes 

that occur within themselves during adolescence that require a 

person to make adjustments within him, accept changes for 

himself, and form a new "sense of self" about who he is to 

prepare for the future [13]. 

With the reinforcement of the statement above, it becomes a 

natural thing if the seventh-grader of junior high school 

students still have problem in adjustments that are in the low 

category, considering that junior high school students are a 

period of identity search where teenagers are in a continuum 

between identity and identity confusion. 

This is also supported by the statement that students at the 

junior high school (SMP) level are generally in the age range 

between the ages of 12/13-15 years, in the context of 

individual developmental psychology, they are in the early 

adolescent phase [23]. This developmental phase is known as a 

period of storm and stress, frustration and suffering, conflict 

and adjustment crisis, dreams and daydreams about love, and 

feelings of being alienated from the socio-cultural life of adults 

[13]. 

Adolescence is the peak of emotionality, namely high 

emotional development [24]. In early adolescence, his 

emotional development shows a very strong sensitive and 

reactive nature to various social events or situations, his 

emotions are negative and temperamental (irritable/angry, or 

easily sad/moody). The statement becomes the basis that the 

statement item with the lowest percentage is achieved by the 

ability item to calm down in dealing with problems. 

Of the total population, only 111 students (35.24%) had 

their self-adjustment achievement in the high category. So in 

general, students still need development towards achieving 

high self-adjustment. 

Students are said to be in the category of high self-

adjustment or able to adapt well if students are able to 

perfectly meet their needs without exaggerating one and 

reducing the other by not harming themselves and being 

responsible for the environment in which the individual lives. 

Because of self-adjustment aims is to change individual 

behavior so that there is a more appropriate relationship 

between oneself and the environment. So, on the basis of this 

understanding, it can be given a limitation that the ability of 

human adjustment in social relations cannot be separated from 

the input or criticism, and emotional control, all of which are 

attitudes to foster good relationships. The good relationship is 

when student is able to fulfill the need of both sides, like care, 

protect, and help each other. The success of a person in a 

relationship is also shown how a person's intention to learn to 

improve him is to be able to adapt to his environment. Giving 

feedback in relationships is done with good communication 

that can provide warmth and closeness in maintaining 

relationships with the environment so that students are able to 

make adjustments to themselves and their environment. This is 

in line with the opinion of Noviandari and Mursidi adding that 

there are several principles regarding self-adjustment as stated 

below: 

Self-adjustment is a process of aligning the individual's own 
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condition with the environment as an object/stimulant through 

learning activities 

In the process of adjustment, there is always an interaction 

between the impulses from within the individual with a 

stimulus or the demands of the social environment 

To carry out self-adjustment, a process of understanding 

oneself and the environment is needed, so that harmony, 

conformity, compatibility, or harmony between self and 

environment is realized 

Self-adjustment proceeds and develops dynamically in 

accordance with the dynamics of the environment and the 

development of individual desires that are autoplastic and 

alloplastic. [4] 

Adaptation also has the meaning of a process of organism 

activity to overcome an obstacle and satisfy needs and 

establish a harmonious relationship with the physical and 

social environment [25]. Therefore, counselors tend to help 

students in adjusting to those in the low category who are 

considered unable to establish harmonious relationships with 

the physical and social environment by using various game 

techniques in groups because group games are social. So that 

students can be directed to positive self-adjustment. A person 

is said to have positive self-adjustment if he has: [20] good 

physical health, namely physical health that is free from health 

problems such as headaches, digestive disorders due to 

appetite problems or psychological factors; (2) psychological 

comfort, namely psychological comfort free from 

psychological symptoms such as obsessive-compulsive, 

anxiety and depression; [21] work efficiency, namely the 

ability of individuals to utilize their work and social capacities; 

and [22] social acceptance, namely the acceptance of 

individuals by other individuals, groups, communities when 

these individuals interact because they comply with applicable 

norms and values [26]. 

Students whose self-adjustment is low from the results of 

the study indicate that these students have not been able to 

adjust well such as still showing behavior that is often silent 

and moody, students withdraw from the environment, and 

cannot establish friendly relations at school which is marked 

on several aspects in terms of not being able to able to 

establish friendly relations with friends, have not been able to 

be respectful with others, have not been able to be respectful 

and willing to accept school rules, do not yet have a positive 

attitude in helping to realize school goals, so it is necessary to 

provide techniques in guidance and counseling. 

The results of the study identified that most of the students 

had not been able to adjust well. This happens because of the 

tendency that most children directly or indirectly often 

daydream, remain silent and isolate themselves from their 

surroundings while at school [27]. The lack of self-adjustment 

will have a negative impact if it is not immediately addressed, 

including marked by various forms of behavior that go awry, 

undirected, emotional, unrealistic, aggressive, and so on. 

According to Bender and Lange, there are four forms of 

reactions in the wrong adjustment, including: 

Defense reaction/flight from self is an adjustment made by 

individuals to protect their ego's security which sometimes 

threatens themselves, such as compensation, sublimation, and 

projection. 

Aggressive reactions and delinquency, namely adjustments 

made by individuals in order to fight against conditions that 

frustrate the fulfillment of their needs or desires, such as verbal 

behavior (saying harshly, fighting, calling bad names, rude 

answers, hurtful words) heart, and sharp criticism), and non-

verbal behavior (rejecting or violating, fighting, rebelling, 

fighting, dominating others, and killing). While the form of 

delinquency behavior is considered as an effort to meet needs, 

and reduce tension, frustration, and other conflicts. 

Escape reactions from reality, namely adjustments made by 

individuals to defend themselves against environmental 

pressures, or threats from the environment, such as: fantasizing 

or daydreaming, sleeping a lot or uncontrolled sleeping habits, 

drinking alcohol, suicide, becoming addict’s marijuana, and 

regression. 

Pathological adjustments (flight into illness), namely 

adjustments made by individuals because they are 

experiencing pathological adjustments and need to get special 

and clinical care because they include neuroses (ie, relatively 

mild personality disorders, as a result of chronic tension, 

conflict, personal frustration and disability expressed in the 

behavioral symptoms of the syndrome) and psychosis (a 

serious form of disorder, in which the sufferer loses contact 

with the real world which is reflected in disturbances in 

perception, thinking, emotion, and personal orientation). [28] 

For students who are said to be successful in adapting, the 

process of the occurrence of these behaviors does not appear 

suddenly, but from the learning process from their social 

environment which is used as a model, be it from the family, 

school, or community environment. Because the adjustment 

that individuals have is produced through their daily 

interactions and observations with the people around them in 

the real world, not unilaterally satisfying one impulse without 

regard to the other impulses. This is in line with the opinion of 

Cass and Radl which states that behavior in students' self-

adjustment can be changed by the adjustment process that 

occurs in the surrounding environment [29]. So that it can 

solve social problems and increase students' independence in 

dealing with life.  

V. CONCLUSION 

In general, the self-adjustment ability of grade VII students 

is in the low category in the five aspects of self-adjustment, 

both in terms of the ability to establish friendly relations with 

friends at school, the ability to be respectful towards teachers, 

principals, and school staff, active participation in school 

activities, attitude respect and accept school rules, and help 

achieve school goals. The ability to adapt has an important 

role in building a harmonious relationship with the physical 

and social environment. Game techniques in group guidance 

are effectively used to improve students' self-adjustment; it is 
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proven that the five aspects of self-adjustment have increased 

significantly after being given treatment in the form of game 

techniques in group guidance refers to change in the mean 

value at the pre-test of 93.43 for the experimental class and 

92.57 for the control class and the mean value at the post-test 

of 151.64 for the experimental class and 98.71 for the control 

class. 
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